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The	PowerPoint	and	audio	(if	acceptable	quality)	will	be	posted	on	
our	website	within	a	week.	

https://assessment.trinity.duke.edu/assessment-roundtable	



Sound	
evidence	

Meaningful	
reflection	

Culture of  continuous improvement 



Sound	
evidence	

Meaningful	
reflection	

Classroom	observations	
Course	evaluations	

Evidence	of	student	learning	outcomes	

Self-evaluations	
Habits	and	practices	of	reflection	
	

Culture of  continuous improvement 





We	understand	student	
learning	through:	
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instructional	delivery	
through:	
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Outcomes	assessment	

Understanding	the	degree	to	
which	students	are	learning	
	
Understanding	what	students	
know	and	can	do	following	a	
learning	experience:	

•  Basic	content	knowledge	
•  Comprehension	&	application	
•  Analysis	&	evaluation	



Program	evaluation	

Understanding	how	a	program	
operates	
	
Understanding	the	inputs	to	
learning:	

•  Are	our	facilities	sufficient?	
•  Are	lectures	and	readings	
aligned?	

•  Are	instructors	effective?	
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Why	might	an	individual	or	department	desire	
classroom	teaching	observations?	

To	ensure	
students	have	

effective	
learning	

experiences	

To	improve	your		
own	practice	

To	see	how	a	
new	approach	to	

teaching	is	
working	

Because	students		
cannot	evaluate	
all	aspects	of	
teaching	

To	understand	
course	evaluation	
results	better	

To	respond	to		
possible	
problems		

in	the	classroom	
As	a	means	of	
mentorship	

between	expert	
and	novice	

To	spur	dialogue		
among	faculty	

As	a	regular	part	
of	the	peer	

review	process	

INDIVIDUAL	 GROUP	



What	are	your	objectives?	
	

What	brought	you	here?	
What	do	you	want	to	accomplish?	



Summative Formative 

Introspection	
Localized	dialogue	

Internal	improvement	

Annual/APT	reviews	
Reporting	outside	unit	

	



Models	
Hybridization	is	possible!	

Characteristics	 Advantages	 Challenges	

Department-
facilitated	

WHO:		Instructors	within	the	
department		
	
WHAT:		Rotate	and	
reciprocally	evaluate	
teaching	across	courses	and	
faculty	in	the	dept	

Observations	will	be	aligned	
with	the	mission	&	outcomes	
of	the	dept	
	
Should	result	in	consensus	
about	teaching	excellence	
	
Informs	program	evaluation	
and	self-study	

Requires	substantial	
investment	across	the	unit	
	
Must	set	order	of	priority	for	
courses	or	instructors	
	
Instructors	may	feel	
vulnerable;	may	be	less	
invested	if	not	involved	in	
process.	

External	observer	
(from	another	institution	
or	department)	

WHO:		Individual	observer(s)	
unaffiliated	with	the	
program	
	
WHAT:		Plan	with	instructor	
in	advance	the	objectives,	
format,	rubric,	desired	
information.	

Objectivity:		Personal	
relationships	don’t	influence	
the	evaluation	
	
Well-trained,	sufficient	
experience	with	rubrics	
	
Results	may	be	more	reliable	
and	valid	

Observer	doesn’t	know	the	
program	or	personnel	
	
Observer	may	not	know	the	
field	
	
Difficult	to	implement	across	
a	department	

Peer-to-peer	
(reciprocal)	

WHO:		Individual	instructors	
who	want	to	reflect	on	their	
teaching	practice,	
independent	of	
departmental	efforts	
	
WHAT:		Join	small	group	of	
like-minded	colleagues	to	
reciprocally	observe/discuss	

Conversational	
	
Low	risk;	emphasizes	
formative	development	of	all	
parties	
	
Insights	from	other	fields	and	
teaching	methods	

Possibly	divergent	
conceptions	of	teaching	
excellence	
	
Observer	may	not	know	the	
field	
	
Information	doesn’t	feed	
back	to	the	department	
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https://www.facultyfocus.com/articles/faculty-development/teaching-squares-cross-disciplinary-perspectives/	
	
à		https://learninginnovation.duke.edu/faculty-opportunities/connect-with-other-faculty/	

“A	teaching	square	consists	of	four	faculty	from	different	disciplines	who	visit	
each	other’s	classes	within	a	two-to-three-week	period.	After	the	classroom	
visits,	the	four	gather	around	coffee	or	a	meal	to	discuss	the	teaching	observed.		
	
The	intention	of	the	square	is	not	to	criticize	each	other’s	teaching.	Rather,	it’s	to	
gather	ideas	on	different	teaching	approaches	that	might	be	used	in	one’s	own	
classes.	It’s	an	opportunity	for	faculty	to	reflect	on	their	own	teaching	in	light	of	
colleagues’	teaching	examples.”	



Models	
Hybridization	is	possible!	

Characteristics	 Advantages	 Challenges	

Department-
facilitated	

WHO:		Instructors	within	the	
department		
	
WHAT:		Rotate	and	
reciprocally	evaluate	
teaching	across	courses	and	
faculty	in	the	dept	

Observations	will	be	aligned	
with	the	mission	&	outcomes	
of	the	dept	
	
Should	result	in	consensus	
about	teaching	excellence	
	
Informs	program	evaluation	
and	self-study	

Requires	substantial	
investment	across	the	unit	
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Instructors	may	feel	
vulnerable;	may	be	less	
invested	if	not	involved	in	
process.	

Department	provides	leadership,	structure,	and	resources	to	enable	
systematic,	intentional	teaching	observations.	
	
Create	and	reinforce	the	message	that	introspection	and	peer	review	are		
part	of	the	department’s	culture.		This	is	not	a	punitive	approach	to	teaching	
practice.		
	
It’s	up	to	the	faculty	and	departmental	officers	to	determine	what	format	
works	best.		But	it’s	not	necessarily	top-down:		Requires	dialogue	and	
consensus	about	excellent	teaching.	



Specific	thought	questions	for	
department	chairs	and	program	officers	
	
Will	observers	be	administrators	such	as	chairs	or	program	directors,	senior	
faculty,	or	teachers	at	all	levels	who	are	paired	to	observe	one	another's	courses?		
	
Will	you	invite	faculty	from	outside	your	program	or	the	institution?		If	so,	whom?	
	
Will	the	responsibility	of	observing	be	voluntary	or	mandatory?		
	
Will	the	faculty	who	do	formative	observations	be	the	same	as	those	who	do	
summative	observations?	
	
Be	transparent	about	how	will	feedback	be	used.		For	informal	feedback?		For	
teaching	reviews?	

Adapted	from		
https://resources.depaul.edu/teaching-commons/teaching-guides/reflective-practice/Pages/teaching-observations.aspx	



Models	
Hybridization	is	possible!	

Characteristics	 Advantages	 Challenges	

External	observer	
(from	another	institution	
or	department)	

WHO:		Individual	observer(s)	
unaffiliated	with	the	
program	
	
WHAT:		Plan	with	instructor	
in	advance	the	objectives,	
format,	rubric,	desired	
information.	

Objectivity:		Personal	
relationships	don’t	influence	
the	evaluation	
	
Well-trained,	sufficient	
experience	with	rubrics	
	
Results	may	be	more	reliable	
and	valid	

Observer	doesn’t	know	the	
program	or	personnel	
	
Observer	may	not	know	the	
field	
	
Difficult	to	implement	across	
a	department	

Not	wholly	separate	from	or	distinct	from	the	other	models.	
	
Simply	means	bringing	in	objectivity	from	outside	the	unit,	usually	in	the	
form	of	an	external	colleague	or	expert	within	the	discipline.	
	
May	require	additional	coordination	if	external	observers	are	asked	to	
utilize	rubrics,	feedback	tools,	schedules,	etc.	that	are	part	of	the	
department’s	structured	approach	to	teaching	observations.	



Structuring	observations	
Each	department	will	have	its	own	approach!		Common	practices	include:			

Timing:		3-4	times	per	course,	distributed	across	the	semester,	and	touching	upon	
authentic	representations	of	the	course	experience.	
	

Select	instructors	and/or	courses:		Cyclical	basis,	perhaps	based	on	existing	review	
schedules.		You’ll	have	to	prioritize	some	individuals	and	courses,	and	determine	fair	
decision	rules.	
	

Selection	of	observers:		2	colleagues	from	within	the	program,	possibly	+	1	from	
outside	the	program.		Determine	which	observer(s)	bring	a	balance	of	content	knowledge	
and	teaching	expertise.		Is	service	as	observer	voluntary	or	required?			
	

Using	a	rubric/feedback	tool:		It’s	helpful	to	have	a	standardized	feedback	tool,	but	
which	can	accommodate	differences	in	course	types	(e.g.,	labs	and	lectures).		Develop,	
share,	solicit	feedback,	revise.		Like	all	rubrics,	it	takes	time	to	develop	consensus	among	
individuals	who	have	a	stake	in	effective	teaching	evaluations	
	

Discussion	and	reporting.		Prompt	delivery	of	feedback,	including	specific	suggestions	
for	teaching,	is	essential.		How	this	occurs	is	up	to	the	department.		Instructors	should	
consider	including	in	their	teaching	portfolios	summaries	of	how	they	use	observational	
feedback	to	develop	their	teaching	practice.	



http://bit.ly/teaching_observation_tools	
https://assessment.trinity.duke.edu/course-evaluation-codes-trinity-college	

Common	
dimensions	

of	
observational	

tools	

Format,	
sequencing,	
organization	
of	the	class?	 Rapport	

between	
instructor	&	
students?	

Student	
engagement	
with	learning	

tasks?	

Relevance	of	
learning	

evaluations?	

Accuracy	of	
content?	

Relevance	of	
supporting	
materials	&	
resources?	

Equity	in	the	
classroom?	

Suitability	
and	use	of	
instructional	

tech.?	



Types	of	rubric/feedback	tools	
Examples	collected	here:		http://bit.ly/teaching_observation_tools	

	

Structured	categories,	
with	mostly	free-response	

•  https://stanford.app.box.com/s/fe73bkt0cwxd7mr4z6kme2wt3fi7aa84	
•  http://www.academic.umn.edu/provost/peer_review/documents/

observation_protocol.docx	
•  http://www.fctl.ucf.edu/FacultySuccess/FacultyDevelopment/ClassObservations/

contents/criteria_for_peer_observation.pdf	
•  https://wiki.ubc.ca/images/7/75/CTLT_SGIF_Form_March_2016.pdf	

Structured	categories,	
with	defined	rubric	ratings	

•  https://www.augusta.edu/pamplin/documents/peerevalteaching_rubric.pdf	
•  http://tdop.wceruw.org/Document/TDOP-2.1-Users-Guide.pdf	

Checklist	 •  http://www.celt.iastate.edu/wp-content/uploads/2017/07/
examplechecklistclassroomobservationform-.docx	

Specialty:		Learner-centric	
rubric	

•  https://cetl.kennesaw.edu/sites/default/files/resources/
Learner%20Centered%20Rubric%20for%20Classroom%20Observations.pdf	

Specialty:		Distance	ed.	 •  https://www.westga.edu/~distance/roblyer32.html	

Specialty:		STEM	 •  http://www.cwsei.ubc.ca/resources/COPUS.htm	
•  https://www.lifescied.org/doi/full/10.1187/cbe.14-02-0023	

Speciality:		Humanities	 •  https://utop.uteach.utexas.edu/sites/default/files/utop-instrument-humanities-
august2014_0.doc	



Mapping	observational	tools	across	classroom	visits	
	

http://www.ben.edu/faculty-staff/ctle/fac_resoåurces/forms_teaching.cfm	



Reviewing	other	instructional	artifacts	
	

http://www.academic.umn.edu/provost/peer_review/	



What	challenges	already	come	to	mind?	



•  Observations	make	instructors	feel	vulnerable.		Protect	their	agency,	
and	recognize	their	commitment	to	self-development.	

•  Well-planned	observations	require	an	investment	of	faculty	time.	
	

•  Teaching	while	observed	can	feel	unnatural,	inauthentic.	

•  There	might	be	a	lack	of	consensus	around	what	constitutes	
effective	teaching…	
…which	can	frustrate	participants	and		
…impede	the	development	of	a	common	evaluative	rubric.	
	

•  If	the	process	is	not	well-calibrated,	the	results	may	be	less	reliable.		
Plan	to	triangulate:		use	observational	evidence	with	other	
measures	of	teaching	

Typical	challenges	to	acknowledge	



Concern	 Advice	to	the	observer	 Advice	to	the	observed	
instructor	

Advice	to	Chairs	&	other	
officers	

Instructor	
vulnerability	

Recognize	there	are	multiple	effective	
approaches	to	teaching,	and	differences	
in	comfort	with	instructional	
technologies.	
Collaborate	on	the	focus	of	the	
observation,	goals,	areas	of	concern.		
Use	them	to	guide	feedback.		
Balance	constructive	criticism	with	
genuine,	specific	praise.		

Be	open	to	discussing	your	teaching	
challenges	as	well	as	strengths.	
	
Actively	participate	in	the	
development	of	the	observation	
process,	especially	feedback	tools.	

Recognize	those	who	voluntarily	
participate	in	teaching	observations	
and	who	use	feedback	to	develop	
their	professional	practice.			
	
Nurture	a	culture	of	constructive	
introspection	and	dialogue	about	
teaching	excellence.		

Time	&	labor	 Plan	for	3-4	visits	across	the	semester.		Balance	thoroughness	of	observations	
over	time	with	labor	requirements.		Recognize	that	a	good	rubric	or	checklist	may	
take	multiple	iterations.	

Acknowledge	the	investment	of	
faculty	time.		Provide	release	time	to	
development	group,	if	possible.	

Authenticity	 Be	as	unobtrusive	as	possible	when	
visiting	face-to-face	classes	to	put	both	
the	students	and	the	instructor	at	ease.	

Try	not	to	adjust	your	teaching	style	
and	methods	to	the	presence	of	the	
observer.		Feedback	should	be	based	
on	your	authentic	practice.	

Communicate	that	teaching	
observations	emphasize	formative	
improvement.		Reinforce	idea	that	
every	instructor	brings	unique	
strengths	to	the	classroom.	

Consensus	 Actively	participate	in	the	development	of	the	observation	process,	especially	
feedback	tools.		Be	inclusive	of	different	styles,	assumptions,	experiences,	and	
levels	of	comfort/confidence	with	teaching	innovations.	

Invite	discussion	of	expectations,	
concerns,	and	goals.		Clarify	purpose	
of	the	observation	and	how	results	
will	be	used.		Convene	working	group	
to	develop	feedback	tool.		

Reliability	&	
usefulness	

Focus	your	summary	remarks	and	
follow-up	discussion	on	specific	areas	
for	improvement.		
Offer	relevant	strategies	that	the	
instructor	can	try	in	the	near	future.	

Save	materials	to	include	in	your	
teaching	portfolio.		Make	specific,	
focused	plans	to	adjust	elements	of	
the	course	or	your	teaching	approach.			
Ask	for	help	interpreting/blending	
observational	feedback	with	course	
evaluation	findings.	

If	implemented	across	the	dept.,	
encourage	calibration	of	observations	
and	feedback.		Provide	training.	
Integrate	professional	development	
opportunities.		
Use	observations	in	conjunction	with	
course	evaluations.	

Adapted	from		
https://resources.depaul.edu/teaching-commons/teaching-guides/reflective-practice/Pages/teaching-observations.aspx	



Adapted	from	
https://ctl.yale.edu/ReflectiveTeaching	

Observations	are	one	source	of	evidence	
There	are	other	ways	faculty	can	reflect	on	and	enhance	
their	teaching	practice.	
	
•  Reflection	journals	
•  Video-recorded	teaching	practices	
•  Teaching	portfolio	
•  Mid-	and	end-of-semester	evaluations	



https://assessment.trinity.duke.edu/course-evaluation-codes-trinity-college	

	

Mid-term	course	
evaluations:	

Another	type	
of	evidence	



https://assessment.trinity.duke.edu/midterm-assessment-strategies	

	

Mid-term	course	
evaluations:	

Another	type	
of	evidence	



	

Mid-term	course	
evaluations:	

https://assessment.trinity.duke.edu/midterm-assessment-strategies	

Another	type	
of	evidence	



Last	notes:	
	
Evaluating	unionized	faculty	
http://admin.trinity.duke.edu/finance/non-regular-rank-union-faculty/self-assessment-
portal	

	
	
Consult	resources	on	Faculty	Affairs	website	
For	example,	
http://admin.trinity.duke.edu/faculty-affairs/policies-procedures?qt-
faculty_affairs_policies=4#qt-faculty_affairs_policies	

	



Department	Assessment	Portfolio:		Program	Objectives	

Program	evaluation	 Outcomes	assessment	



https://learninginnovation.duke.edu/faculty-opportunities/connect-with-other-faculty/	
	
https://learninginnovation.duke.edu/faculty-opportunities/art-and-science-of-teaching/
assessing-your-teaching/	
	
	
https://resources.depaul.edu/teaching-commons/teaching-guides/reflective-practice/Pages/teaching-
observations.aspx	
	
https://resources.depaul.edu/teaching-commons/teaching-guides/reflective-practice/Documents/
Classroom-Observation-Checklist-AustinCC.pdf	
	
https://cft.vanderbilt.edu/guides-sub-pages/peer-review-of-teaching/	
	
https://www.facultyfocus.com/articles/faculty-development/teaching-squares-cross-disciplinary-
perspectives/	
	
https://ctl.yale.edu/Observation-Protocols-Teaching-Inventories	
	
http://www.crlt.umich.edu/resources/peer-review	

Web	resources	
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